SEND across the curricalum

What dowe doacross school tosupport SEND needs?

Subject:

Design Technology

As o subject leader, how do youw ensure the needs of SEND
pupils are met within youwr suwhject?

Awareness of who is on the SEND register/numhbers and
needs ocross school.

Liaison with SENDCo.

Discussions with closs teachers regoarding IEPs. Do
suhject specific odditional resources need to bhe
purchosed? Examples: Differentiation in ploanning is
essentiol toeffectively support children with SEND in
DT. In planning, teachers/HLTAs must ensire
appropriate support for children with SEND.and plan
for appropriote support when using tools, art
resources and croft maoterials.

Ensuwre familiarity- DT lessons follow similar poatterns
and all involve nspects thaot appeal too variety of
learning styles.

Participation- many DT tasks reguire group and poired
working, giving all children the opportunity to work in o

ALLNANLO reguiring peer Learning.

Support- DT activities focused on the physical making of
designs shouwld be supported ‘one to one', with appropriate
independence encouraged where appropriate.

Physical tasks- ‘unplugged learning opportunities give

children the chance to explore concepts involved to ask
questions. This can bhe of great benefit to children with
specific social and communication needs as it oallows
them to wse a range of sensory experiences in their
learning (touch, souwnd, sight).

Progression- wsing owr model of ‘design, moke evaluote’
splits tasks into structured smaoller steps that buwild
towords achieving an overall ohjective. Our sketch hooks
provide ‘on the spot’ progress information.

Range- o ronge of teaching approaches and materials
enahle owr pupils toaccess all learning opportunities in



DT. These include; colouwrful and engaging support
materials, video screenshots, relatahle
PowerPoint's/themes and o progressive recording sketch
book, providing a whole school assessment record for
each child.

Variety- DT topics are varied and Link to wider suhbject
skills were possihle. This further fosters our school ethos
of providing o broad and bolanced curriculum.

Ensuring we ore not holding bock pupil knowledg.e
due to difficulties with other skills.
Specific exomples for different areas of need:

Cognition Communication | SEMH Sensory/Physical
and and
Learning Interaction

e Pencil grips

e Suitahle
sSUpport to
hold/maonipul
ate croft
materials.

Are nssessments haosed on knowledge rather than scores in
tests and ability to record work? How?

Discussions with pupils, alongside their work.
Adaptions in ways they ore expected to record.
Examples: creative tasks ore open to interpretation;
skills progression showld focus on the needs of the
individuwol and toarget woys to support their needs in
DT. For example, ensuring appropriote support to
manipulate clay/ shade with different pencils/use
croft tools. Support may come from pencil grips on
point brushes, pencils etc or maoy focus on targeted
adult suwpport for.a porticulor toask (e.qg. manipuwlating
cloy into o particulor shaope/texture).

Are we challenging SEND pupils in this suhject?

Skill progression documents allow us to pin point DT
skills and support children to achieve them in their




school journey. Targets from o higher/lower age
range can help tosuwpport differentiation in DT,

How do we help SEND pupils retain their knowledge?

e Knowledge orgaonisers
Sticky knowledge focus

Use of knowledge pots
e lLearning seqguences

Repetition

TA support

Skill progression documents



