SEND across the cuwrriculum

What do we do- across schootl to support SEND needs?

Suhject: Mathematics
As a suhject leader, how do youw ensure the needs gf SEND pupils are met within your
hiect? (Consider planning and delivery)
e Awureness gf who is on the SEND register/ numhers and needs across school.
e Liaison with SENDCo.
e Analysis of Maths data and discussions in Pupil Progress Meetings
e Discussions with class teachers, support staff and management team regarding IEPs
or adult support.
e Fumitwre is suitable and modifications to seats or the inclusion of supports (such as
raised hoards) are thought of.
o Subject specific additional resources avuilable: hand huggers, enlarged print
e Discussions with children
e Using tactile equipment/resources
e Children to be provided ‘parallel activities' so that they can work towards the same
lesson objective as their peers but in a slightly, different way,
e Resowrtes are accessible and within reach of children-number lines, shapes etc
e Differentiated outcomes-e.g. pictures of work, scribed answers by an adult, verbal
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reasoning.
e Ensuwring we are not holding hack pupil knowledge due to difficulties with other skills.
Cognition & Learning
Barriers Provision
Information may not he e Retrievul pructice to support/refresh previous
understood or retained learning,
Accessmg/@d, _ as ‘way in to new learing.
understanding multi-step e Pre-teach new and key | lodde.
problems e Pre-teach vocahulary books.
Memory- consolidation e Show the focus of each lesson and how it fits
skills, in the sequence of lessons. Howdawssm
e Use symhols, mwge&arcbgwt&wmakzw
more accessible.
e Referring to working/enquiry wall.
e Use of concrete, pictorial and abstract
learning.
e Adapt pace of delivery to processing speeds.
e Mixed-ahility pairings to support discussion.
e Use gf stem sentences




Worked examples used to support and remind,
pupils

Encouwruge the use of mind,

maps/ pictures/flow charts.

Opportunities to apply maths skills and,
knowledge in other areas of the cwrriculum.

Barriers Provision

Understanding Recognise that the language of Maths may be

mathematical language challenging for many, children - for example:

Understanding sudba&sq).mm crrterm&speu}wtcrmuﬂl&
Pre-teach key vocahulary, then ensure multiple

Understanding abstroct concepts aﬁwﬁwwmmm

i i and make
b _ referring to knowledge organisers

Check childrern's understanding by inviting,
them to reformulate reasoning in their own
words or in other ways. For example, after
articulating 3x5=15, reference to repeated,
addition, use of numhber line etc

Use real objects as a starting point for
developing the concepts and the language
needed to describe, discuss and explain what
pupils have ohserved or experienced.

Give children time to process and formulate

Use of manipulatives.

Use of worked examples and sharing these

with pupils as a frame.

Prmnswnoj&wbablesq).mm&tcsupportpupd&
in conducting calculations.

Chunking up word, problems and supporting

Sotial, Emotional & Mental Health (SEMH)

Barriers | Provision




Anxiety,
Participation/ saflety/ ical
work

Targeted question - consider in whole-class or
participate by asking low-threat questions you
know they can answer to foster confidence to
contribute.
Consistency af approuch reduces children's
anxiety - it allows children to predict what
elements so the children know what is coming,
lessom etc.

Consider groupings — prepare the children by
the group with a clear outline of joh roles.
Controlled choices.

Clearexpeotanun&
beanmu&abmxtcomrmttmgmrrorstcpaper
Opportunities to develop social skills including
heing taught these discretely to support
engagement in group work and collahorative
learning.

Use of PSHE wwwmwwmmmp&

Physical and/or Sensory
Barriers Provision
Difficulties impacting Label new equipment and processes to help

eyesight, hearing, movement,
touch etc.

Use of concrete manipulatives to support e.g.
Numicon.

Takepupdvvmmdwweoj&mpl,emerw
including material used to record on.

Choice and size of font.

Consid ilation and. positioning of
Pre-teach showing/experiencing anything that
children with particular SEND e.g. tactile
with a visual impairment.




* Consider children hard of hearing when
e.g. gloves, audio/visual support.
Consider pupil sensory audits and,
adaptations.

Use of technology including iPads and
laptops.

Use of concentration aids.
Finger-strengthening exercises.

Are assessments hased on knowledge rather than scores in tests and ahility to record work?

How?

Discussions with pupils, alongside their work.

Adaptions in ways they are expected to record work.

Use of questioning

Immediate engagements in lessons give opportunities for verbal problem solving and,
Children self-assess at the end of each lesson next to the lesson's learning ohjective.
Feedhack is given in an appropriate form - verbally, in writing.

Children are aware of any specific and/or individual targets they have in
mathematics. These are then worked on with an adult during the year and,
amended/updated where applicable.

Children are to be involved in setting their targets.

How are we challenging SEND pupils in this subject?

Children access the cuwrriculum alongside other children in their class. Along with
tailored lesson ohjectives, all children are to be challenged.

Intervention groups used to support and extend learning.

1-1 adult (if applicable) used to support children.

Access to reasoning and problem solving questions at all levels

How do we help SEND pupils retain their knowledge?

Working Walls
Progression of Learning Sequences
Repetition, use of Flashhack 4s
Daily fluency sessions




TA support
Immediate engagement tasks
Use of sentence stems



