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SEND across the cwriculum

What do we do across school to support SEND needs?

EYFS

As a suhbject leader, how do yow ensure the needs af SEND pupils are met within your
subject? (Consider planning and delivery)

Staff to understand early awuareness of signs af SEND.

Provide plentiful opportunity for transition into Reception. Speak to any
previous nursery/ preschool for information and talk with parents. If necessary,
settings.

Awureness of who is on the SEND register/ numbers and needs across school.
Liaison with SENDCo.

Discussions with teachers/ TA's regarding IEPs.

A runge of pructical resources avuilable to support SEND pupils.

A range of activities planned, to cater to different learning styles.

other skills.

Ensure that the classroom has plentiful resources to support children with
SEND.

Plan for a variety of different activities and, consider resowrces. Do resources
to hold pencils accurately? Do children need larger size of writing/ mark
making resowrces/ painting resources eg chubhy paint brushes? Consider space
Jor children to use/ how to record? Can children record using a video/talk
peg?

Enswre good communication with parents or carers to identify/share strengths

Specific examples for the different areas of need

Cognition & Learning

Barriers Provision

Children unable to verbally e Vocabulary introduced at the
specify needs/wunts start af each drawing club and
Children unable to understand shared with actions. Description
hat is hoi kod/ | of hul ven to exolai
Children unable to record their meaning.

understanding this could be due e Seesaw to he used to

to mark making or verbally due communicate learning with

to heing non-verbal or have the




vocahulary to share their
¢ Lack of funding/resources

parents/ carers to allow them to
extend learning at home.
Displays in classrooms are
wpdatedandsupportdﬁidmrﬂs
marea&oj&dawomn
Use of ICT encowraged to extend,
learning both in school and at
home.
Cuwrriculwm revisits learning and
ICT used to explore visual
reprwtaticm&tcrwppm*b
learning.

Visual images to support children
working in Continuous Provision

Communication & Interuction

Barriers Provision

e Children unable to communicate Lots of ways of recording learning
needs/wunts in different ways, e.g. role plays,

e Children unahle to- understand video recordings, pructical
what is heing asked/taught activities.

e Children unable to record their ICT used to support learning and,
to mark making or verhally due Lots of discussions encowrnged,
to being non-verbal or have the during group work and 1:1
vocabulary to share their learning.
understanding. Continuous provision allows

e Children may have children to explore their learning
visual/ auditory impairments, with all children. Staff support

e Lack of funding/resources and model how to use resources

in Continuous Provision.
Speech and Language
mnmuomplwmmwma
communication needs.
Colour semantics (if needed)
introduced to- allow children to
build sentences and communicate
effectively.

Visual daily timetable shared.
Visual classroom rules with
Colour coded classroom rules




Specific timings shared to prepare
children for change. Eg 5 minute

countdown song at tidy up time.
e Children may need support from
external agencies such as SALT to
Sotial, Emotional & Mental Health (SEMH)
Barriers Provision

e Children unahble to self-regulate e Lots of outdoor activities planned,
overwhelmed with emotions. good, for SEMH.

e Children may not have the e Forest school sessions took place
vocahulary to share how they are in both Reception and Pre-school
Jeeling or understand why they, ¢ Use of Colowr Monster theme to
are feeling a certain way. encowruge children to self-regulate

e Children may have low self - and be aware of their emotions

e Children may not have had monster feeling — sad, happy,
previous experiences to aid with angry etc)
others/social interactions. timetabled, in. myHappymind

o If children have not heen to hooks and soft furnishings within
nursery/ pre-school~- they may the EYFS setting for children to
take longer to settle into school QLCCRSS.
life and as a result they may take
longer to communicate.

Physical and/or Sensory
Bari Provisi

e Children might not he ahble to e Pencil grips avuilable for any
access resources due to physical written work. Larger pencils with

e Children may need space due to children to encouruge fine motor
could he an issue e Children's IEPs and Sensory/

o Lack or resowrces/funding Physical needs identified in
planning and lessons are made
accessible to-all SEND pupils.

e A runge of learning opportunities
allow lessons to he accessible to

all (kinaesthetic, auwral, auditory
learners).




e Any external agencies irwolved
enswre their learming is accessible

Are assessments based on knowledge rather than scores in tests and ahility to record
work? How?

Discussions with pupils, alongside their work.

Adaptions in ways they are expected to record, e.g. role play, group work,
written work, video/ voice recordings.

Teacher judgement and Assessment for Learning used to assess children's
Tapestry (until July 2024, Seesaw from Septemher 2024) used to record
Moderations across the EYFS unit and as part of local cluster (WRIST)
Children's voice is recorded in floor hooks.

How are we challenging SEND pupils in this subject?

challenged appropriately at their level.
challenge and support each other. Adult interactions within continuous
provision challenges and extends children's leaming.

How do we help SEND pupils retain their knowledge?

Use of displays/ Visuals/ photogruphs

Stem sentences in Maths

Repetition

Recapping prior knowledge regularly/ sharing photographs of prior learning/
learning experiences

Teacher/ T.A. support

Continuous provision which focuses on needs/ interests alongside the weekly,
theme

Continuous provision adapted if any key ohservations have heen noticed/gaps
in assessments

memorable ways




e Physical resowrces/experiences used, to help bring learning to life.
¢ Children to access floor hooks and look at photogruphs of prior leaming.



